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Abstract

Addictions to online social networks is a problem facing technological societies, and those
most affected by this phenomenon are young people and teenagers. Among its effects are
the decrease in academic performance and the increase in violent behavior. Given these
facts, governments around the world are adopting mechanisms for their prevention. The
presents work describes the results of research focused on investigating the proposals that
would be adopted by the members of the educational community to carry out preventive
actions against the addiction and abuse of online social networks. The methodological de-
sign has been based on the intensive use of the Nominal Groups technique developed by
Delbecq and Andrew in 1971 and which facilitates reaching consensus in a structured group
process. The results show the high degree of coincidence among the participant stands out,
which validates the usefulness of the measures, and that the addiction to social networks
perceives it as a direct consequence of the addition to mobile phones and the Internet.
Therefore, it seems necessary that prevention plans should have a generalized perspective
that encompasses all three technologies.
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I. One problem in the technological society: Addiction to online social network-
ing

Addiction to social media is becoming a problem in technological society, even abroad US. Mis-
souri's senator is promoting an initiative “Social Media Addiction Reduction Technology Act,
(https://bit.ly/307YiNt) to stop the mechanisms some technology firms use to make users spend
so much time stuck to their tech devices. This is an answer to the consequences of the trouble-
some situations that are occurring nowadays.

A tv network in Spain has recently launched the campaign “Levanta tu cabeza” (Rise your head)
(https://bit.ly/3dEZenr) to create practices of conscious usage in technologies and thus to achieve
changes in habits and behaviors toward this technologies.

There is also “Proyecto Hombre” (project Man) (http://proyectohombre.es/) that is an institution
dedicated to treat addiction problems. It started to treat drug addictions and alcoholism but nowa-
days it has included behavioral treatment (chats and mobile addictions)

Data from different researches (Bruno, Scimeca, Cava, Pandolfo, Zoccali y Muscatel, 2014; Meena,
Navpreet, Kavnet, Navreet, Parminder y Parwinder, 2015; Ganesh, Pragyakumari, Ramsudarsan,
Rajkumar, Shyam y Balaji, 2017) point a major usage of social media among youngsters and
teenagers to communicate with each other. Tejada, Castafio and Romero established (2019):

“Youngsters who use social networking to define their individual characteristics and deter-
mine their thoughts, validate this usage as they are accepted by others who feel they rep-
resented or reflect an identity likeness. If they also receive social support from those who
they connect with then emotional bonds are developed. However, this interaction itself rep-
resents a risk of its own, because it depends on the people they are in touch with and how
this interaction is done.” (Tejada, Castafio y Romero, 2019: 124).

In parallel to this rise, there are investigations that indicate the different pernicious effects of this
abuse for several aspects and variables: Sleeping problems (Cafdn and others, 2016; Xanidis y
Brignell, 2018; Gordo, Garcia, De Rivera and Diaz-Catalan, 2018), low scholar achievements, high
scholar failures (Kim, Kim, Park, Kim y Choi, 2017; Malo, Martin and Vifas, 2018; Lacka et al.,
2021), social isolation (Yu, Wu, and Pesigan, 2016), cognitive flexibility dificulties (Dong, Lin, Zhou
& Lu, 2014), problems to make decision (D'Hondt, Billieux & Maurage, 2015), a rise in the anxiety
level (Wegmann, Stodt & Brand, 2015), omission of certain actvities (Chédliz & Marco, 2012), viol-
ent conducts such as bullying and cyberbullying (Martin, Pazos, Montilla and Romero, 2016;
Martinez-Ferrer and Moreno, 2017), low mood (Gémez, 2014), low selfsteem (Lee and Cheung,
2014) or conflcts to get concentate (Ricker, Akre, Berchtold & Suris, 2015).

These troblesome situations have led to different authors to propose various analysis scales in or-
der to diagnose the addiction (Basteiro, et al., 2013; Escurra & Salas, 2014; Tutgun-Unal & Deniz,
2015; Orosz, Téth-Kirdly & BGthe, 2016; Banyai, et al.,, 2017; Simd, Martinez, Ballester &
Dominguez, 2017; Avila, Pardo and Mufioz, 2018; Liu & Mba, 2018; Sigerson & Cheng, 2018;
Valencia and Castafio, 2019; Salcines-Talledo, Gonzalez-Fernandez & Briones, 2020)

Nevertheless, there are so few proposals presented to treat this situation in educative institutions,
and because of this perspective, we insert the present work, in search of actions derived from the
people that are directly involved in youngster’s education.
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II. The investigation
a. Targets of the investigation

The investigation is part of a much wider one which has as general objective: to know the level of
addiction that students in Highschool grade have to Online Social Networks (OSN). The present
research pretends to: explore through members of the educative community, students, teachers,
counselors, and parents, to get formative proposals that can be adopted in order to prevent OSN
addiction and abuse by youngsters and teenagers.

b. The sample

Partcipants who applied the Nominal group(NG) technique came from Colegio de Bachilleres in
Mexico; a Mexican institution (https://www.gob.mx/bachilleres) that offers labor skills formation
for high school students, so they would be prepared, wether they continue their studies at a Uni-
versity or not, to work professionally. The students and teachers had participated in an experimen-
tal stage of the investigation by fulfilling an adaptation of the “social media addiction Scale-Student
Form” from Sahin (2018). To build it there were some conditions defined as follows:

e At least 4 work teams, each with 10 people

e Different elements from the educative community shall conform the groups: 2 students,?2
teachers from different subjects, counselors, fathers and mothers.

e The participants should come from two different campus of the Institution: 1 from El Rosario
in Azcapotzalco, located in Mexico City, and 5 from Satelite, located in the State of Mexico.

e A specific area and time must be established to have a worktime session with each group,
at least during 90 minutes each.

Students’ age was between 16 and 18 years old, including 12 women and 8 men. The group with
teachers, parents and counselors were between 28 and 69 years old. There were 10 women and 10
men from different departments in school. 14 from teaching positions, 5 counselors and 1 from the
administrative area.

c. Collecting data technique: Nominal groups

We applied Nominal Group technique (Nominal Group Technique”) developed by Delbecq and An-
drew (1971) because this creative technique eases the brainstorming and the analysis of the prob-
lems. It is hopefully the suitable way to reach a fast consensus in different aspects: problems, cir-
cumstances, solving problems and the viability of projects. Olaz (2012) said that “it is born to im-
prove the teamwork development and operative actions such as the productivity demanded to the
groups”. (Olaz, 2012, 143).

On the other hand, Manera, Hanson, Gutman and Tong (2018) draw the attention to the fact that
“it is a process of structured group that it is used to achieve consensus in the members. The
process involves that the participants are able to identify and give ideas about a topic or a question
that the facilitator presents. Then the participants discuss and prioritize the ideas individually”.
(Gutman and Tong, 2018: 2) According to some authors, this technique is a high structured tool
that combines characteristics of an individual questionnaire and focal groups as well (Vander,
2015).

The advantages indicated for NG s are diverse: It is easy to organize and you can obtain classified
information; you can easily have the participation of all the members of the group; the influence of
the researcher is limited as the influence he or she could have in the dynamic of the group. You can
use it in different moments of the study, maybe in the exploratory stage or during the generation
of a hypothesis or to evaluate the most meaningful conclusions. It minimizes the competitiveness
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between members of the group, and they are concerned if some are not participating. And cost-
benefit standard: There’s no need to transcript or analyzing (Mogolldon y Vazquez, 2008; Varga-
Atkins, 2011; Vander, 2015; Manera, Hanson, Gutman and Tong, 2018).

When we detect its limitants, there could be a rush in the final decision and if they had more time
to analyze or to discuss the information, the results could be different. High creativity students can
feel inhibited by the process structure. The costs of the realization might be high if the people must
commute, or maybe the time to develop the experience (Harvey y Holmes, 2012; Lennon, Glasper
y Carpenter, 2012; Pefia, Estrada, Debbie, Taylor. y Burton, 2012).

There are offered diverse recommendations to achieve an effective application, such as the size of
the groups, preferably 10 members (Lennon, Glasper y Carpenter, 2012; Olaz, 2012; Pefa, Estra-
da, Debbie Taylor and Burton, 2012); the skills of the researcher-leader of the NG, he/she must be
capable of creating a nice environment and managing the speaking and non verbal language, so
the communication and participation of the members are guaranteed; the questions must be clear
and understandable for the participants, and time should not be more than 150 minutes.

There are some stages to get it started, and according to different authors (Varga-Atkins, 2011;
Olaz, 2012; McMillan, Kelly, Sav, Kendall & King, 2014; Humphrey-Murtoa, Varpio, Gonsalves &
Wood, 2017; Hugé y Mukherjee, 2018), are a)introduction of the objective for the session and the
rules to function; b) Individual brainstorming to solve the raised problem; c) to share the ideas or
proposals in the group d) discussion, review and analysis of the group ideas and to perform a final
list of proposals e) vote and classify the answers f) closure and acknowledgment g) data analysis.

It is finally specified that applying this instrument is reaching different fields: medicine (Rice and
others), Criminology (Vander, 2015), ecology (Hugé and Muckherjee, 2018), the organization of
institutions like hospitals (Pefia, Estrada, Debbie Taylor and Burton, 2012) and education (Ro-
driguez-Gallego, 2014).

d. Results

The phases after the instrument was implemented were previously named: introduction and fram-
ing, the generation of ideas (fig.1). The registration of ideas and proposals is shared. (fig 1.) The
discussion, review and analysis of the ideas inside the group. (fig. 3), voting and classifying the
answers (fig. 4), closure and acknowledgment.

Figure 1. Making ideas / Source: own elaboration
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Figure 2. The proposed ideas are shared. / Source: Own elaboration

Figure 3. Speech, review and analysis of the team tasks./ Source: Own elaboration
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Figure 4. Questionnaires are voted and classified./ Source: Own elaboration

We initiate by presenting the results obtained with the students and later with the teachers-coun-
selors-parents group. We will offer in the first place the results that each of the NG’'s performed,
and then we synthesize both. There is, as a final part, a joint evaluation of the contributions in
both groups.

When we start with the students from the first campus, we point out that the participants selected
five measures:

1) Coexistence, appraisement, enjoyment and establishing relationships with people around
us, relatives and Friends.

2) Searching and performing amusing activities like: Sports, learning new things, studying.
3) Participating in workshops to make handcrafts or amusing activities
4) The usage of social media and internet for academic purposes

5) The identification and differentiation of the types of content in social media and internet:
junk or real information.

We present in chart 1 the different orders indicated by the 10 participants when they selected the
items in de NG 's. In order to obtain total scores, it must be said that the scale given was from 5 to
the first choice, 4 to the second and so on.

Choicel Choice 2 Choice 3 Choice 4 Choice 5
studnt.1 1 2 3 4 5
studnt.2 3 4 5 2 1
studnt.3 1 2 3 4 5
studnt.4 4 5 3 1 2
studnt.5 1 2 3 4 5
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studnt.6 2 1 5 3 4
studnt.7 2 1 3 5 4
studnt.8 2 1 3 4 5
studnt.9 2 1 3 4 5
studnt.10 2 3 1 5 4
Total 40 39 27 24 20

% final score | 26.67 26 18 16 13.33

Chart 1. Choices taken from the first proposal
Source: Own elaboration

As you can observe, the first choice obtained the higher score of cards with the second choice
(40%), the second choice with the first score with the first choice (50%), the third option with the
third selection (60%), the option number 4 with the fourth choice (40%) and the fifth one with the

fifth

choice (50%).

In the chart No. 2, we present the final scores reached in the five selections.

Options Score

Coexistence, appraisement, enjoyment and establishing relationships | 40
with people around us, relatives and Friends.

Searching and performing amusing activities like: Sports, learning new | 39
things, studying.

Participating in workshops to make handcrafts or amusing activities. 27

The usage of social media and internet for academic purposes. 24

The identification and differentiation of the types of content in social | 20
media and internet: junk or real information.

Besi

Chart 2: Final scores
Source: own elaboration

des these 5 selected options, we observed that there were other proposals in the NG’s that

were not considered in the end, and these are:

The

Self-regulation: the organization, regulation and establishment of periods among 30 to 60
minutes to use mobile devices for social media, playing and using internet.

To give the mobile device a correct worth: to communicate with it.

The regulation from parents and counselors so they allow a reasonable time, with the only
exception for school projects.

proposals shown by the students from the fist campus to prevent the excessive use of OSN

were in different directions, some were about rules to be observed by the person’s principles (Co-
existence, appraisement, enjoyment and establishing relationships with people around us, relatives

and

Friends), others are referred to shuttle different activities to use spare time (Searching and

performing amusing activities like: Sports, learning new things, studying and Participating in work-
shops to make handcrafts or amusing activities), there were also some about the knowledge of
positive use for Social media (The usage of social media and internet for academic purposes, the
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identification and differentiation of the types of content in social media and internet: junk or real
information).

As far as it is concerned about campus No. 2, the five options to identify were:

1) Workshops for parents and children to explain the use of social media and internet and
knowing the risks involved. Tot rain and transmit the information about these risks since
Elementary school grade.

2) Identification of the individual level of vulnerability when using social media and performing
activities such as sports.

3) Self-regulation: To set schedules, limits and rules to use social media and apps.
4) The use of mobile devices just to communicate and social media with specific purposes.
5) The search of dialogue and communication as well as having activities with the family.

Chart 3 presents different orders indicated by the 10 NG 's participants.

Choicel Choice 2 Choice 3 Choice 4 Choice 5
Studnt.1 1 3 2 4 5
Studnt.2 2 1 4 3 5
Studnt.3 2 3 1 4 5
Studnt.4 1 4 2 5 3
Studnt.5 2 5 4 3 1
Studnt.6 2 5 4 1 3
Studnt.7 4 2 3 1 5
Studnt.8 2 1 4 5 3
Studnt.9 1 3 4 2 5
Studnt.10 4 2 3 5 1
Total 39 31 29 27 24
% Final score |26 20.67 19.33 18 16

Chart 3. Choices taken from the first proposal.
Source: Own elaboration.

These final scores were obtained by the next evaluations offered in chart 6, and they show that the
first received the highest set of cards, validated with “2” (50%) the second option with the third
choice (30%), the third option with the third choice (50%) the option number four with the fifth
choice (30%) and the fifth option with fifth choice (50%).

Besides these five options validated in the group, the students indicated three extra choices:

* The use of a diary to write the positive and negative experiences when surfing the internet
and using Social media.

* The diversity of free activities provided by government so the youngsters could be in the
neighborhood, public areas and electronic devices should not be provided.
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* There should be apps to set time limits in the use of other apps, or verifying if the already
existing apps can do that.

In chart No. 4, we present the final scores reached by the different proposals.

Elements Score

Workshops for parents and children to explain the use of social media and inter- 39
net and knowing the risks involved. Tot rain and transmit the information about
these risks since Elementary school grade. Workshops to inform and prepare
Young people about Social Media usage.

Identification of the individual level of vulnerability when using social media and 31
performing activities such as sports or having cultural events to develop the
youngster’s abilities.

Self-regulation: To set schedules, limits and rules to use social media and apps. 29
If addiction is presented, search for professional psychological advice.

The use of mobile devices just to communicate and social media with specific 27
purposes.

The search of dialogue and communication as well as having activities with the 20
family

Chart 4. Final scores obtained by the 5 choices the students from the second campus performed.
Source: Own elaboration.

In this case, the option selected by the students to prevent the abuse of surfing on the internet
were in different leads, some would establish the options of the students in the campus: to en-
hance several activities to spend time (“Identification of the individual level of vulnerability when
using social media and performing activities such as sports or having cultural events to develop the
youngster’s abilities), to set measures of personal principles ("The search of dialogue and commu-
nication as well as having activities with the family”), to educate them in self-control when surfing
the internet (“Self-regulation: To set schedules, limits and rules to use social media and apps. If
addiction is presented, search for professional psychological advice” and “Workshops for parents
and children to explain the use of social media and internet and knowing the risks involved. Train-
ing and transmit the information about these risks since Elementary school grade. Workshops to
inform and prepare Young people about Social Media usage”.

The summary of the proposals generated by both NG 's students were:

* Workshops for parents and children to explain the use of social media and internet and
knowing the risks involved. Tot rain and transmit the information about these risks since
Elementary school grade. Workshops to inform and prepare Young people about Social Me-
dia usage. (choice 1, campus 1).

* Searching and performing amusing activities like: Sports, learning new things, studying or
having cultural events to develop the youngster’s abilities. Participating in workshops to
make handcrafts or amusing activities (choice 2, campus 1 and 2)

* Coexistence, appraisement, enjoyment and establishing relationships with people around
us, relatives and Friends. The search of dialogue and communication as well as having ac-
tivities with the family (choice 1 campus 1 and choice 5 campus 2)

* The usage of social media and internet for academic purposes (choice 4 campus 1)

* Self-regulation: To set schedules, limits and rules to use social media and apps. If addiction
is presented, search for professional psychological advice (choice 3, campus 2)
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* The identification and differentiation of the types of content in social media and inter-
net: junk or real information. (choice 5, campus 1)

Once the results obtain have been presented, it is now the time to continue with the ones obtained
from de teachers-counselors-parents NG 's. We start with the results from teachers in campus 1.
The first thing to mark is that the choices we obtained from NG were:

1. The awareness of risks is necessary in youngsters about what they post in the internet be-
cause of the vulnerability to be exhorted, kidnapped or banned; they also must know about
social impact that abuse of social media have in their personal future life. They suggested
to enhance campaigns to make this awareness present in youth about the use of OSN and
the internet.

2. The time setting for social media use, so they have the technology with a purpose. The
control should be at home with specific Schedule. Also, at home the rules and areas should
be provided as well as time of use.

3. To instruct and raise awareness about the Social media use with school purposes.

4. Campaigns and chats with parents “to educate everyone” about social media and the inter-
net.

5. The promotion of healthy relationships in everyday life and through the internet.

Chart number 5 presents the score given by the participants.

Choice 1 Choice 2 Choice 3 Choice 4 Choice 5

Part.1 1 2 3 4 5
Part.2 1 2 4 5 3
Part.3 4 5 3 1 2
Part.4 1 3 2 4 5
Part.5 3 2 1 5 4
Part.6 2 1 3 4 5
Part.7 3 4 5 1 2
Part.8 1 2 5 3 4
Part.9 3 2 1 5 4
Part.10 5 4 2 3 1
Total 35 33 31 26 25

% Score 23.33 22 20.67 17.33 16.67

Chart 5. Choices about the first proposal.
Source: Own elaboration

The choice 1 obtained the major percentage of valuated cards with a score of “1” (40%): choice
with the value “2"” (50%), the score “3” with value 3 (30%), choice 4 with value of 3 (30%) and
choice 5 with 4 (30%) and 5 (30%) points.

Besides these five final options, the teachers-counselors-parents from the first campus, indicated
other two choices:
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* To include Social Media in academic activities. It is suggested the use of suitable educa-
tional platforms for students

* Sport activities should be promoted

We now present the weighted score from the percentages given by teachers from campus 1 (chart
6).

Elements Score

The awareness of risks is necessary in youngsters about what they post in the 35
internet because of the vulnerability to be exhorted, kidnapped or banned; they
also must know about social impact that abuse of social media have in their
personal future life. They suggested to enhance campaigns to make this aware-
ness present in youth about the use of OSN and the internet.

The time setting for social media use, so they have the technology with a pur- 33
pose. The control should be at home with specific schedule. Also, at home the
rules and areas should be provided as well as time of use.

To instruct and raise awareness about the Social media use with school purpo- 31
ses
Campaigns and chats with parents “to educate everyone” about social media 26

and the internet.

The promotion of healthy relationships in everyday life and through the internet. 25

Chart 6. Weighted scores from the scales obtained from teachers in campus 1.
Source: Own elaboration

Then, we present the resultant scores from parents in campus 2, with five options framed as fol-
lows:

1) To rise student’s awareness about OSM and Internet use through close talks, researches,
among others. Dialogue should be enhanced to talk about Social Media.

2) The development of pedagogical strategies to encourage learning in school areas so the stu-
dents don "t divert to the mobile devices.

3) Parents must be aware of what Social Media is, the use and abuse through close talks and
meetings.

4) Students must establish agreements for mobile, internet and social media use, as well as
the consequences if the rules are not fulfilled.

5) Skills for “face to face” abilities should be developed. Leisure activities should be proposed
to coexist in classrooms.

Chart number 7 presents the score from the ten participants in campus 5
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Choice 1 Choice 2 Choice 3 Choice 4 Choice 5
Part.1 1 2 3 5 3
Part.2 2 5 4 1 3
Part.3 3 1 4 5 2
Part.4

1 3 4 2 5
Part.5 2 1 3 4 5
Part.6 1 4 5 2 3
Part.7 2 3 1 4 5
Part.8 5 4 1 2 4
Part.9 1 2 3 5 4
Part.10 1 2 3 4 5
Total results 41 33 30 26 20
% Score 27.33 22 20 17.33 13.33

Chart 7. Choices obtained from first proposal.

Source: Own elaboration.
In the case of option 1, it obtained the highest percentage of punctuated cards with a score of 1
(50%); for choice “2" with 2 points (30%), the number “3” with 3 points (40%), and choice 4 with
3 points (30%), 4 (30%) and 5 (30%); finally, choice number 5 with 5 points (40%).

Chart 8 presents the final score obtained in the five selected choices.

Elements Score

To rise student’s awareness about OSM and Internet use through close talks, re- 41
searches, among others. Dialogue should be enhanced to talk about Social Media

The development of pedagogical strategies to encourage learning in school areas 33
so the students don "t divert to the mobile devices.

Parents must be aware of what Social Media is, the use and abuse through close 30
talks and meetings.

Students must establish agreements for mobile, internet and social media use, as 26
well as the consequences if the rules are not fulfilled.

Skills for “face to face” abilities should be developed. Leisure activities should be 20
proposed to coexist in classrooms.

Chart 8. Final scores.
Source: Own elaboration.

In addition to these options, participants offered the next one:
* The inclusion of mobiles during classroom activities with educative purposes.

Once the proposals from teachers-counselors-parents in two campus have been unified, the defi-
nite final choices were:
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The awareness of risks is necessary in youngsters about what they post in the internet be-
cause of the vulnerability to be exhorted, kidnapped or banned; they also must know about
social impact that abuse of social media have in their personal future life. They suggested
to enhance campaigns to make this awareness present in youth about the use of OSN and
the internet. (choice 1 campus 1 and 2)

The development of pedagogical strategies to encourage learning in school areas so the
students don "t divert to the mobile devices (choice 2 campus 2)

Students must establish agreements for mobile, internet and social media use, as well as
the consequences if the rules are not fulfilled. To educate and rise awareness about the use
of OSN in school areas. Schedule and use time limitation. (choice 2 campus 1, choice 4
campus 2)

Campaigns and chats with parents “to educate everyone” about social media and the inter-
net. Parents must be aware of what Social Media is, the use and abuse through close talks
and meetings ( choice 4 campus 1, choice 3 campus 2)

The time setting for social media use, so they have the technology with a purpose. The
control should be at home with specific schedule. Also, at home the rules and areas should
be provided as well as time of use (choice 2 campus 1).

The promotion of healthy relationships in everyday life and through the internet and the
development of Skills for “face to face” abilities. Leisure activities should be proposed to
coexist in classrooms as well as sport activities. (choice campus 1 and 2)

To include Social Media in academic activities. It is suggested the use of suitable educa-
tional platforms for students. Activities with mobiles during classroom with educative pur-
poses should be contemplated too. (choice 5, campus 1)

As the analysis of the proposals from parents-counselors-parents and students is done, now we
present those proposals which both NG agree and those which each group convey.

Chart 9 has the agreements in both groups.

Coincidence between teachers-counselors-parents and students.

Guided actions for parents about use and abuse of SM and the Internet.

Guided actions for students to explain the use of Social Media and the internet. Enhance the
knowledge about the impact in their future professional and personal lives if posting in social
media.

The promotion of “face to face” relationships with families and friends.

Searching and performing amusing activities like: Sports, learning new things, studying or
having cultural events to develop the youngster’s abilities. Participating in leisure activities:
cultural and sport dues.

Time Schedule to regulate use of mobile phones, the internet and social media.

Using social media for academic purposes.

Chart 9. Agreements among groups.
Source: Own elaboration

On the other hand, students contributed with two actions independently:

* Student’s Self-regulation



* The identification and differentiation of the contents through internet and social media:
junk and real information.

As far as the teacher-counselors-parent’s groups, the individual choices their offered these:
* To include mobile phones as a pedagogical tool.

* The control should be at home with specific schedule. Also, at home the rules and areas
should be provided as well as time of use

* The development of pedagogical strategies to encourage learning in school areas so the
students don "t divert to the mobile devices

II1. Discussion and conclusion

The first thing to point out is that we found a high level of agreement in the measures both stu-
dents and teachers-counselors-parents propose to treat the addiction problem to ONS. Thus, these
proposals are valid to both groups and can be usefully implemented. Beside this, one of the mean-
ingful circumstances is that both collectives participating in the study agree on the need to adopt
measures in order to regulate time of use. Even students mentioned self-regulation. This element
is considered one of the cognitive skills students should have to develop efficiently in the IT's use
(Cabero, 2013).

One of the discoveries we detected is that in both groups the participants don’t consider the addic-
tion to social media as something isolated, but they connect it as the consequence of addiction to
mobile phones and to the internet. To some extent, this is supported by different authors that be-
lieve there is a symbiosis between these technologies so we can consider as a certain type of inter-
net addiction (Osorio, Molero, Pérez and Mercader, 2014; Jasso, Loépez and Diaz, 2017; Arnavut,
Nuri and Direktor, 2018; Sahin, 2018; Delgado, 2019). Pefialva and Napal (2019, 60) recently ex-
posed: “Student bodies who have a mobile phone at their fingertips are increasing in younger ages.
It gets as 70% during 5th grade and 85% by 6th grade”. These authors also say that “The use of
Internet can not be unattached to mobile phones and their presence is increasing meaningfully as
the courses continue”. (Pefialva and Napal, 2019, 61). This suggest that measures or plans must
be established to solve addiction problems by using wide perspectives than just the simple social
media ones.

On the other hand, this problem should not be “attacked” from an only frontal view, but educative
institutions, as well as teachers, students and parents, have to adopt measures to address the sit-
uation. In the case of the parents situation, it is necessary that they know the possible problems
and consequences that the abuse of social media and other type of technologies could bring to
their children. Martinez-Pifieiro, Vila and Gewerc (2018) have expressed that families represent a
significant role in the digital competence construction in youngsters and teenagers, and their social
status determines different behaviors towards the permissiveness in technological use given to the
kids from parents.

About this, teachers claim that there should be a restricted time Schedule and places for using so-
cial media, as well as the consensus of the regulations for teenagers. Moreover, Garcia-Ramos, La-
calle, Valbuena and Polaino-Lorente (2019) obtained in their research that the time parents spend
with their kids has a direct influence in children ‘s self-esteem and it improves their ability to estab-
lish social relationships, and also has an improvement in pro-social attitudes and other aspects.

Among other conclusions this work suggest that adopted measures should not be only educative in
the matter of use of technologies, but it is also about the individuals themselves. It s prior to insist
on building a new type of personality of students so they can boost the development of activities
not related to technology and this would empower “face to face” communicative role models. This



situation occurs, in our point of view, if educative institutions work to empower not only the gener-
al knowledge acquisition for students, but also the “emotional intelligence” and the “soft skills”
such as leadership, optimism, empathy, common sense, humor sense, interpersonal relationships
or the ability to collaborate and negotiate.

Another measure appearing is the lead to incorporate these technologies, social media and mobile
phones in educative tasks designed by the teachers so the students can see other ways to use both
technologies and this would help them avoid or simply perform negative or pernicious uses with
these technologies. But this circumstance enhances another debate referred to the capacity of
teachers to do that.

It is highly interesting that teachers themselves claim the need to develop pedagogical innovative
strategies that motivate students, so they lead them to forget about mobiles diversion. This fact
would ease the inclusion of new technologies in educative practices, as UNESCO (2016) published:
“The evidence of PISA tells us that those teachers who are willing and well prepared to create
learning practices for guiding students, can include the use of technologies in their lessons. Some
examples of these learning practices are: Group activities, individual learning and Project learning”
(UNESCO, 2016: 20).

Our study requires to be replicated in other contexts so this could become a future line of research.
At the same time and because of the appearance of the need to educate parents, students and
teachers about this matter, we believe these results can come useful to elaborate audiovisual ma-
terials in different format (video, multimedia, websites...) so they can be used to capacitate and
evaluate them with the aid of parents, teachers and students.

We finally point out that it could have a significant meaning to consider other options that were not
chosen within the five positions of the NGT, but they can provide important elements to avoid the
abuse and addiction to OSM: to establish actions plans in the government as well as the develop-
ment of apps to regulate the time of use of these elements.
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